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Conocimiento general – Tarea a realizar  - Características del texto.















La comprensión es una construcción compleja, y es difícil

saber cómo se podría enseñar o mejorar sin prestar atención

a los procesos y habilidades que deben ser orquestadas

durante el proceso de comprensión.

 Monitoreo

 Construcción de inferencias

 Estructura textual

 Vocabulario
Oakhill,2020
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This systematic review and meta-analysis examined the effectiveness of 
Spanish reading programs in grades K–6. The research designs included 
were experimental and quasi-experimental. Effect sizes were analyzed using 
a multivariate meta-regression model with robust variance estimation. To 
assess the degree of heterogeneity in the effect sizes, a 95% prediction inter-
val was calculated. A total of 11 studies and 51 effect sizes met the inclusion 
criteria. The full meta-regression model controlling for grade level and out-
come type showed a large positive effect across all studies (effect size = 0.49, 
p <  0.05), with a large, positive effect on reading outcomes, and significant 
impacts on phonological awareness, phonics, fluency, and reading compre-
hension in K–2. Results suggest that effective instructional programs for K–6 
Spanish reading exist. However, there is a need for more rigorous research 
on reading instructional programs for Spanish-speaking children.
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Literacy skills are important to students’ success in school and later in life. 
Literate adults report higher health and economic outcomes, civic engagement, 
and community well-being than nonliterate adults (Baye et al., 2018). However, 

1297668 RER XX X10.3102/00346543241297668 Arco-T irado et al. Short Title
resear ch-article 2024



Lee poco y serás como muchos, lee 
MUCHO y serás como POCOS

José Antonio León

Muchas Gracias!
lfonseca@unsam.edu.ar


